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CHAPTER I 
INTRODUCTION 
The Selection of the Problem 
In the selection of the topic, the writer was motivated by the be-
lief that the underlying causes of many of the problems and crises in e~ 
ucation stemmed from a conflict in the professional attitudes of teachers. 
The iillportance and impact which the professional attitudes of teachers 
have on the status of the profession are revealed in the following state-
ment: 
"A fundamental feature of the work of teaching is to be 
found in the very attitudes of the teachers themselves. \ihen 
we speak of people's attitudes, we refer to certain mind-sets, 
bents, positions, dispositions, moods, adjustments, purposes, 
feelings, \'lith reference to the situations of life that con-
front them. Attitudes are ·not wholly intellectual, but are 
highly emotionally colored. They occur , not as directly sought 
attainments, but generally as by-products of experience. They 
may be highly permanent or quite temporary. In either case, 
they are among the import@nt and fundamental forces of life 
to determine not only what we shall do and !~ink and feel, 
but also ,.,hat shall satisfy and annoy us." Y 
There is a distinction to be made bet1•1een two types of a t titudes 
which a person may have. When one has a permanent atti ·~ude, we refer to 
this as his philosophy; when one has a temporary attitude, we refer to 
this as his opinion. 
The importance of professional attitudes is further highlighted by 
'?:./ 
Lyles when he decries the divergencies in teacher attitudes and points 
an accusing finger at their vulnerable inconsistencies in practically 
every facet of the professional approach. He scores a salient point when 
jJ Joseph E. Avent, The Excellent Teacher, King Printing Co., Knoxville, 
Tennessee, 1931, Chapter 2, p . 15 
?} R. Lyles, "Teachers and Professionalism", Clearing House (May, 1956), 
30:549 
1 
he says, 11 They don 1t seem to kno"r "'hat they want, so they often get 
)) 
nothing." 
In addition to the above, there were various motivating reasons 
which prompted the writer to select the topic, The Professional Attitudes 
of Teachers. 
1. Education progresses in relation to the expression and acts of its 
members, individually and collectivelTt If these expressions and acts 
do not reflect themselves in harmony and solidarity, it is hard to 
conceive of united education progress. 
2. The attitudes of the teachers will determine the nature and extent 
of the educational offer ing. Their attitudes '"ill carry over and 
determine, to a great extent, their cooperation .,.,ri th all school 
personnel, their efficiency and initiative, their creativity , and 
their methods and techniques. These atti tudes will influence great-
ly the relationships between t eachers and t he pupils, parents , 
collea~es, and superiors. 
) . Teachers • attitudes will determine the efficiencies and inefficien-
cies of their professional status. These will be reflected in their 
preparation and training, their adherence to professional concepts, 
and in their developmental growth within the profession. These atti-
tudes can either spur them on to greater, more efficient competency, 
or it will stagnate them at the level of the 1etatus quo 1• 
4. The professional at titudes of teachers will determine to a great 
degree the general acceptance of teaching a s a worthy and respected 
profession by the public whom it serves. It ie remarkable how teach-
ing - 11an important social function" whose "pre-eminence is imper-ative"---~ has not been fully accepted by t he public at large . 
5· The professional attitudes of teachers will have pertinent beartng 
on the strengthening or weakening of the profession. Engleman 21 
says that teachers and teacher groups have not yet aesumed the 
responsibility for specific professional standards. Only as the 
members, individually and collectively, through their organized 
channels, express an active desire to further the profession will 
teaching emerge as a profession worthy of general respect . 
"f{fbid., p.550 
~A. F. Corey, "Professional Standards MOvement in Education: How Teaching 
Is Becoming a Profession", Journal of Teacher Education (September, 1955), 
6:224 
S}F. E. Engleman, 11 'rowards A Mature Profession", Phi Delta Ka.:epa~ (Sept . ,1950) 
32:3 
2. 
6. The professional attitudes of teachers will help to determine the 
ma~~er in which competencies of teaching are discharged. Performance 
of the simplest to the most difficult tasks will be affected by the 
attitudes possessed by the teacher. 
?· In this study, the writer wanted to ascertain whether there was a 
definite divergency in teacher attitudes in specific instances among 
a group of representative teachers. 
8. Another reason for the writer 1s interest in the topic is the force-
ful impetus which is being given to professionalization of teaching 
through the Professional Standards Movement. 
9. Finally, there is a great deal of controversy now especially relating 
to the extent of teacher contributions in aid of their profession, 
and there are many discussions on the harm which teachers themselves 
are rendering to their profession through either omission or commission. 
The Purpose of the Study 
The primary intent of this study is to obtain, by means of a question-
naire a limited, yet representative, index of the professional attitudes 
of teachers as revealed in specific situations which are relative to ao-
cepted standards of professionalism. The attitudes will reflect a degree 
of professionalism among teachers; the attitudes will not be exemplary of 
non-professionalism. In this repect, the study will be limited and rather 
arbitrary. 
This study will also attempt to serve the following purposes: 
1. To determine if there are certain professional attitudes prevalent 
enough to warrant serious recognition, attention, and investigation. 
2. To focus attention on situations which give rise to controversy 
between teachers and others. 
3· To provide a basis for fUture study in this realm. 
4. To illustrate the need for uniform, standardized professional atti-
tudes in the teaching professioll. 
.3. 
4. 
S· To discover those areas where teacher professionalism is strong or 
weak. 
6. To gain an insight into some of the main difficulties and obstacles 
to improved professionalism. 
7. To show if there is any significance in the degree of difference 
between the responses of selected groups such as male-female, single-
married , and the like. 
Importance of the Study 
Because the task of teaching is of necessity a professional endeavor, 
this study will have a definite relationship to the professionalization 
of teacl1ing. As teachers ' attitudes become more uniformly professional, & 
they will grow in teaching competencies. Pursuant to this, Corey claims 
that the quality of service (high competencies) rendered by members of 
the teaching group will determine the a~ount of professional prestige 
which is gained. 
Other reasons constituting the importance of the study are: 
1. It will help to determine representative attitudes of teachers to-
ward various aspects of their professional life. 
2. It will help others to gain a partial insight into the problem of 
the professional attitudes of teachersa 
J. It will provide a limited insight for administrators, teachers, and 
others into the various professional attitudes of a representative group 
of teachers whereby they will be made aware of the conflicting attitudes 
of teachers. 
9J A. Fa Corey, op. cit., p. 225 
4. This study will demonstrate professional opinions in general areas 
from a restricted community. 
5· This study may stimulate follow-up studies on this important topic 
and may induce others to examine more extensively the effects which teacher 
attitudes have on professional status. 
6. This study can provide one basis for the concentration of remedial 
attention in areas of professional weakness. 
7. This study can indirectly demonstrate that teachers ' attitudes under-
lie the divergencies in educational thought and action, and that these 
attitudes further the devisive and confusional inconsistencies which already 
exist. 
8. This study can accentuate the i mportance of professional attitudes 
in the teaching profession, and may heighten the interest of professional 
members in this very important aspect of the profession of teaching. 
The Scope and Limitations of the Study 
This study is an attempt to embrace as many general areas of profes-
sionalism as possible. There were certain areas of professionalism which 
are not taken into consideration because, at the time the situation ques-
tions were devised for the investigative instrument, quite common agree-
ment was found. This agreement was ascertained from the responses to 
trial questionnaires given to the members of the Seminar in Elementary 
Administration under the direction of Dr. W. Linwood Chase at Eoston 
University. The areas which were retained were those in which the split 
of opinion was significant, and >trhich seemed to be most suggestiv of 
conflicting thought. 
5· 
It would. have been an almost impossible task to formulate situation 
questions for the many possibilities that could and do arise in education 
today. Thus, the study was limited to specific cases or situations which 
can, however, be indicative of the wider areas of professional classifica-
tions. 
The study is alBo limited in that only two possible responses are 
given for any situation. By the nature of the instrument used, the choice 
of either response was arbitrarily enforced on the respondent. ~ite possi-
bly, there could have been other choices given to the various situations , 
but an attempt was made to state the two most common choices which are 
made by the professional teacher in a given situation. 
Necessity limited the number of items to forty as it was felt that 
this was e. sufficient number to which the teachers 'trould respond in a 
quest ionnaire of this type. 
Further, the writer limited the size of the distribution. It was felt 
that approximately one hundred and fifty respondents would ade~uately 
index the attitudes of teachers to various situations • 
.Aesu.mptions on Which the Study Was Vade 
The writer presumed from the beginning that teaching is a profession 
in spi te of the growing controversy now raging as to whether or not it 
has actually attained that status. As most teachers themselves have 
accorded this recognition to teaching, this writer is in concurrence 
with them. The writer agrees with an editorial in the Peabody Journal of 
Education which states that teaching is primarily a profession because 
6. 
it is an organization of people who are trying to do something better 
7J 
than at present. This writer also assumes that teaching is a profession 
because it possesses, in a more or less degree, most of the attributes 
and qualities which authorities ascribe to the definition of a profession. 
Another assumption was that there does exist wide differences of 
teacher opinion towards varying aspects of their profession. This is evi-
denced by the many conflicts, inconsistencies, crises, divergent philoso-
phies, bickerings, confusions, and lack of uniform teaching standards which 
are prevalent in educational circles today. Lieberman notes t hese obsta-
cles when he says: 
''The difficulties confronting teachers today are not pri-
marily the result of evil intentions on anyone's part. They 
are chiefly the result of inconsistent policies. It is not 
enough for teachers to be in favor of 1professionalization 
of education ' in the abstracte Policies followed and decis-
ions made must be consistent with this objective. Hence, the 
first and foremost requirement of the present situation is 
the need for intellectual integrity, clari~, and consisten-
cy with respect to profeseionalization. 11 !E 
Another assumption was that such a study, even in a limited form , 
seemed necessary as a starting point in exploring the realm and importance 
of teacher attitudes towards their profession. While there has been ample 
discussion on the professionalization of teaching and much research into 
the various aspects of the profession, there has been little research 
on the main causative factors --teachers ' attitud.es- which account in 
great measure for the promotion or retention of teaching as a profession. 
A further assumption is that most teachers, regardless of their atti-
V"Profession of Teaching", An editorial, Peab()dy Journal of Education 
(November,l956), )4:129 
§/~on Lieberman, Education As A ~rofession, Prentice-Hall, Inc., 
Englewood Cliffs, New Jersey, 1956, p. 481 
tudes, are interested in the promotion of teaching as a profession. I n 
2/ 
fact, writers such~~ Clark etate that teaching is struggling hard to 
be a profession and that it can be if the teachers want it to be. It was 
felt that teachers would be interested in the attitudes which members of 
their o'm profession showed in certain situations that are relative to 
a teacher ' s professional outlook. 
Another assumption which prompted a study of teachers• professional 
attitudes is the conviction that the strengthening of the profession 
through the adoption of professional standards was a controversial educa-
tional issue worthy of more than scant attention. After pointing out the 
J:9J 
need for cohesion, solidarity, and support of the profession, Palmer 
says there is a need for the continued raising of standards. It is felt 
that the professional attitudes of teachers play a tremendous role in the 
determination of the professional standards of teaching, and as such is 
worthy of attention. 
Implications for Future Development 
:Because this is primarily an exploratory investigation into teachers 1 
attitudes, it is felt that this study could serve as the basis for one 
method of approa.ching the problem of a teacher's professional attitudes, 
and that it could serve as the foundation of a study which would develop 
the problem further, more extensively, and more comprehensively. The 
9J L. H. Clark, "~eaching: A Profession?", Clearing House (March, 19.56) 
30:436 
YJJ R. R. Palmer, 11 Is Teaching A Profession? 11 Phi Delta Kappan (Jan., 1953) 
34:139 
8. 
instrument of evaluation could be improved and extended so as to ascertain 
and appraise a more representative sa~ling of attitudese 
This study, if i~roved upon and treated more extensively, could more 
lucidly expose the many problems which arise from the professional attitudes 
of teachers , and could detail those areas which are in need of more compre-
hensive treatment and attention. 
Uses of the Studl 
The study would be of little value if it could not be put to either 
a theoretical or practical use. 
1. I t could used by r esearchers in order to gain some knowledge of the 
professional att itudes which were found to be prevalent in a certain com-
ruunitye It is a measure of one system1s professional outlook. 
2. It could be used by administrators of school systems, by principals, 
supervisors, superintendents, and boards of education to determine the 
similarity of their own teachers to the respresentative groups studied. 
J. This study could be used to determine the conspicuous attitudes i n 
specific areas by selected, designated groups such as male ve. female, 
married vs. single, and the like. 
4. This study could be used as the basis for further investigative 
st udy. 
Areas To Ee Explored 
As inferred, each situation question is relative to a general a.rea 
of professionalism. The responses will group themselves into the f ollowing 
general categories of professionalism: 
9. 
1. The teacher 1 s relationship with ad.ministra.tion. 
2. The teacher's relationships with s chool staff members. 
J. The teacher 1s relationships with the public. 
4. The teacher's personal desires and wishes. 
';§. The duties , responsibilities, and tasks of teaching. 
6. The preparation, training, licensing, and in-~ervice growth of 
teachers. 
7• The financial rewards of teaching. 
~. The teacher's professional and public organizations. 
9· Contracts, tenure, and retirement . 
10 . 
CHAPTER II 
A. REVIEW OF LITERATURE 
Since the beg~nning of public education in America until not too 
long ago, teaching was looked upon as a 1way-etation l job; there were 
very few people who gave serious consideration to teaching as an occu-
pation for lifee They were usually persons of little training and back-
Y 
grounde J . E. Stout refers to this situation when he .says, 11 (It ,.,.as) 
a procession of" a mobile mass of modest maidens meditating matrimony." 
Over the years teaching has undergone a tremendous change both in 
?J 
stature and status. However, while conceding the above, Gorman poi nts 
out that teaching still falls short of the professional progress made by 
medicine and law. Miller puts it this way: 
"Conditions in the profession have improved tremendously 
and are getting better every day. We are rapidly emerging 
with all the earmarks of a professional. Most Q~ us are 
being labeled. as truly professional ''~orkers. 11 "U 
Although much progress has been made, there remains ample room for 
!J:/ 
impr oved and continuous progress in t he years ahead. Je B. Stout says 
that there is a general acceptance by teachers that they must build t he 
prof ession. He further says that the tools of professional status must 
be developed by and used by the teaching personnel. This is further sub-
!J J. :B~ Stout, ":Building A Profession: The ..ttesponsibil1ty11 , Phi .Delta 
Xappan (January, 1953),34:125 
Y E. W. Gorman, "Teaching Profession Tomorro"r", School and Societ y 
(October 29, 1955), 82 :131 
J) B. w. Miller, 11Wbat Is Professional Advancement? 11, Journal of Health, 
Ppysical Education , and Recreation (May, 1956), 27:60 
~ J. E. Stout , l oc. cit. 
. 11 . 
if 
stantiated by R. A. Stout who declares. "--the building of a profession 
is the responsibility of the profession. 11 Thus, although great strides 
have been made in elevating teaching to the level of a profession, much 
remains, not only to preserve achieved status , but to develop and perfect 
professional status to a greater degree. While telling us that a great 
§./ 
future in teaching is destined to come, Gorman stipulates that those in 
education must have the vision of the greater role that is to be played 
by teachers in that future. 
The Nature Of A Profession 
7.} 
Inlow points out quite correctly that no universally accepted 
definition of a profession exist s. Even sociologists, and others, who 
coin definitions for the word 1profession 1 j urge prudence in the inter-
§} 
pretat i on of their definition. However, it is pointed out by Lieber~ n 
that a profession, because it does exist, must be a something which in-
valves other considerations than those of trades and crafts. A profession , 
he tells us, has a complex of characteristics which set it apart from other 
types of endeavors. Also , unfortunately, t here does not exist any univer= 
sally accepted set of criteria by which an endeavor can be adjudged to be 
5) li. A. Stout , "Basis of Professional Growth", National Education Associa-
tion Journal (November, 1950), 39:594 
EJB. W. Gorman, op. cit., p. 322 
7JG. II. Inlow, "Is Teaching A Profesdon? 11 , School Jieview (September, 1956) 
64:256 
§/Myron Lieberman, Education As A Profession, Prentice-Hall, Inc.» 
Englewood Cliffe, New Jer sey, 1956. p. 1 
12 . 
of a professional nature. This does not mean that t here are no occupations 
which are generally accepted to be professional . It would be a rash person 
who .,.,ould claim that medicine and l a'fiT are not true pr of essions . :Because 
professions are endeavors which are quite different from all others . there 
are certain aistinguishing characteristics associated wi th them. The ex-
isting professions exhibit many simil ar features. One author has said t hat 
these f eatures stand at the center , and all around them on all sides are 
grouped vocations exhibiting some, but not all , of these features . Some 
of the accepted common characteristics ,.,hich professions have are the follow-
ing reported by Lieberman; 
1. A unique , definite , and essent ial social service ~ 
2. ~~ emphasis upon int ellectual techniques in performing its 
services. 
J. A long period of speci alized training. 
4. A broad range of autonomy for both the individual practi-
tioner and for the occupational group a s a whol e . 
5 ~ )~ acceptance by the practitioner of broad , personal respon-
eibility, for judgment s mad.e and act s performed ,.Jithin 
the scope of professi onal autonomy. 
6. J.~ emphasis on t he service to be rendered rather than the 
economic gain to t he practitioner , as the basis for the or-
ganization and performance of the soci al service designated 
to the occupational group .. 
7• A comprehensive , self- governing organization of practitioners. 
8. A code of ethics which has been clarified and interpreted at 
ambiguous and doubtful points by concret e cases . 
9. A long period of for mal t r aining. 
10. A regard for tl~ profession as a lifetime occupation. 2/ 
If these characterist i cs, a s expounded by Lieberman , are accepted , 
then any occupation which adheres to the above specifications must per-
force be accepted as a profession. 
Is Teaching A Prof ession? 
There has always existed in the minds of some the notion that teaching 
2} I bid., p. 2-6 
13. 
could not and should not be regarded as a profession~ Others have ex-
pressed their twinges of doubt by asking whether or not it is a profession, 
while still others have vehemently supported their affirmation of teaching 
as a professional endeavor. 
w 
Rautman infers that teaching cannot be considered as a profession 
because teache~training institutions and colleges are not producing pro-
fessional persons, but rather vocational people trained with special skill~ 
ll/ 
and techniques to perform a job. Palmer quotes a New Jersey Assistant 
Commiseioner for Public Education who says t hat teachers still lack pro-
fessional status because many teachers have not based their profes sional 
training on a period of pre-professional education which is liberal and 
intellectual in nature, and that many teachers have not accepted the 
responsibility for interesting the most capable youth i n teaching as a 
w 
profession. An editor 1s footnote to an article by Clark poses this 
w 
question : "A profession! We hope so, but ;-re ' re afraid not. n Inlow a sks 
the same question, viz., "Is teaching a profession!" and he answers, "No, 
but it is moving in that direction. " 
w 
~ehl seriously questions whether a teacher is a professional or a 
skilled worker . While acknowledging a movement to increase the status of 
W A. L. Ra:utma.n, "Professionalism in Ed.ucationtt, Educational Administra-
tion And Supervision (December, 1950), 36 : 495 
W R. R. Palmer , 11 Is Teaching A Profession? ", Phi Delta Kappan (January,l953) 
)4:140 
gf L. H. Clark , 11Teaching: A Profession? 11 , Clearing House (March, 1956) 
30:4)6 
1J/ M. Inlow, op. cit., p. 259 
1J!/ B. Mehl, 11Teacher: A Skilled or Professional Worker?", School and 
Societ[ (May 26, 1956), 8):186-7 
14. 
teachers, he states that a person can only be deemed professional when 
he no longer needs supervision in carrying out his occupational duties. 
Without this, he states, there can be no professional status; the teacher 
will merely be a skilled worker. He further states that the school has de-
nied the chance for professional status to the teacher in that they have 
not allowed for creative work by the teacher to the extent which they could 
have , and they have buried the teacher in the meaningless, managerial, and 
routine t asks of the non-professional. He criticizes the normal schools 
which produce semi-skilled workers, and the colleges which produce skilled 
workers. For Mehl, snpervision means that teachers are unprofessional; that 
teaching is non-professional ; that teachers can ' t be trusted; and that 
teacher-training institutions are merely t raining skilled workers . He ao-
knowledges that teachers are professional workers only when they are allowed 
to perform the creative and uniq~e acts of teaching. 
1:5) 
Arbuckle acknowledges teaching to be a profession, but states that 
there are certain problems extant today in education which makes the teacher 
ask himself, 1Are we truly professional workers? t Generally, the problems 
he refers t o are ones dealing with salary, merit rating, degrees, wor king 
hours, unionism , and politics . 
The number who seriously quest ion the status of teaching as a pro-
fession are in the minority; yet this is a vociferous minority. The major-
ity of people i both within and without teaching, recognize it t o be a pro-
fession, albeit one that has many knotty, professional problems impeding 
t he profession ' s increased statue and prestige, and one that falls far 
15)D. s. ArbucY..J.e , 11 Teaching: Profession or Job? 11 , Massachusetts Teacher 
(January, 1958), Vol . XXXVII, No. 4, p. 10-11 
15 . 
short of other professions such as medicine , law, and engineering in 
general public esteem. 
It would be well to bear in mind that a profession as an entity 
doesn 't guarantee professional people; rather, insofar as a group of peo-
ple meet specific requirements for being professional, an organization 
or association known as a profession comes into and stays in existence. To 
put it quite another way: Gains in professional stature are due primarily 
to truly professional personnel; the impedance of the profession is pri-
marily due to non-professionals who claim to be professional. 
As has been mentioned in Chapter I, the writer concurs that teaching 
is a profession, but feels that the above discussion is pertinent to the 
study because teachers • attitudes have an indeterminate influence in de-
termining the professional status of teaching, and the degree of prestige 
which it will enjoy. 
The Characteristics of Teaching As a Profession 
There have been many attempts to outline the main characteristics of 
teaching as a profession. The following are representative traits which 
.concur with the general consensus of opinion. 
1. Teaching involves activities essentially intellectual. Teaching is 
a task whereby the practitioner uses his mental powers to a greater extent 
than his physical powers of manipulative skill. An editorial in the Peabody 
w 
Journal of Education points out that the term 'profession • i mplies 
!2J "Profession of Teaching11 , An Editorial, teabody Journal of Education 
(November, 1956), 34:129-30 
16. 
educated people and that the members of a profession should be eager and 
able to find out what to do, how to do it, and to feel a deep affection 
"J:1I 
for the various phases of his performance. Cogan says that the prac-
titioners of teaching must have the many competencies which are a mark of 
their calling. 
2. Teaching commands a body of specialized knowledge. This implies that 
a teacher should have knowledge of techniques , methods and practices which 
18/ 
will facilitate the presentation of education to youth. Shurtleff says 
that teachers are making every possible effort to improve themselves aca-
demically and professionally. 
J. Teaching requires extended prof .ssional preparation. In many states 
today, the minimum requirement for a teaching position is four years of 
formal college training. The number of teachers who continually enroll in 
formal courses at the college l evel is a continuing indication of their 
attitude towards the value of professional training and preparation. Lude-
!2/ 
man comes out strong for this principle when he says that a main cri-
teria for the teaching profession should be selective entrance and a period 
of long, arduous training. 
4. Teaching demands continuous in-service growth. This implies that 
to keep up with educational progress, the teacher must be a continuous 
w 
learner so that the most efficient teaching practices will prevail. Holt , 
!1}Morris L. Cogan, "~ing Teaching A Profession", School Executive 
(July, 1955), 74:48 
'J.&/0 . Shurtleff, "Consider the Teacher", li'ducation Forum(May, 1957) ,21: 411 
!J)w. w. Ludeman, "Recognized Profession?", National Education Association 
Journal {January, 1955) 44:26 
WA• D. Holt, "United We Stand11 , School Executive (January, 1951).70:55-6 
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in discussing the SU:Perintendent 1s role in strengthening the prof ession , 
emphasizes that opportunity must be given to teachers for in~eervice 
growth by leaves of absences, org.anized workshops and institutes, and 
experimentatione Essentially, a teacher should be continually evaluating 
and correcting weaknesses which deter him from giving his beet to hie 
chosen tasks. 
5· Teaching sets its own standards. At present, neither a uni form 
set of standards nor a uniform authority for imposing and enforcing sts.n-
W 
dards exiet . Engleman points out that the responsibility for a specific 
set of professional standards have not been assumed by teachers . He says 
that .teachers should set standards for preparation, service , selection , 
discipline , competencies, and education progTams. In an a ddress reported 
by New York State F~ucation Stinnett says: 
"The teaching profession must take charge of its own 
affairs, fix standards high enough and enforce them 
so we can do the job the public expects of us. The 
teacher shortage tends to reduce standards as unqual-
ified t ea chers are taken into the field to meet demand. 
But \\'e mu.st stress quality. In the long run , t hi s will 
help beat the teacher shortage because the profession 
will gain respect and eo dra"' capable people into it . 11 ?:JJ 
?:JJ 
In still another article, Stinnett points out that a set of high ethical 
?dU 
standards have been adopted by the profession. Corey states that pro-
fessional standards are a necessity for professional competence and that 
?JJI. E. Engleman , "Towards A Mature Profession", Phi Del ta Kappan 
(September, 1950), 32:3-L~ 
gg}How .flature I s Teaching As a Profession?", A Report , New York State 
Education (June, 1954), 41:692 
'5:2/Te Me Stinnett, 11 Bet Your Life J 11 , National Education Association Journal 
(September, 1950), 39:433 . 
?.!:J}A. F. Corey, 11Professional Standards Movement in Education: How Teaching 
Is Becoming a Pr ofes sion", J ournal of Teacher Ed.ucation(Se:pt., 1955), 
6:224-32 
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professional self-determination will seek its ultimate goal through the 
development and maintenance of an adequate set of professional standards , 
He goes into detail on the five major areas of professional standards, viz., 
(1) Professional ~hies (2) Professional Education (3) Professional Ser-
vice (4) Profe~sional Community Relations and (5) Professional Welfare. 
6. Teaching offers a life career and permanent membership. This prin-
ciple implies that teaching, as a profeasion, is capable of offering to a 
member certain re~rards and a strong measure of group identification. Wright 
w 
and Bettelheim, in discussing the teacher shortage , state that motivation 
(to become a teacher) stems from (1) Positive identification with admired 
teachers (2) A wish to contribute to teaching as much as the admired teachers 
and (3) An opportunity to enjoy the various teaching rewards that have 
'l& 
personal meanings . Pursuant to the above, Reinhardt states that the 
prime influence on the future teachers is the present generation of teachers 
now teaching in the classrooms. 
?a Teaching exalts service above monetary or personal gain. This implies 
that the ultimate consideration for choice of teaching as a career should 
be determined in light of the service that the teacher can render to the 
m 
p~pil. Levit, while acknowledging that ade 0uate salaries for teachers is 
a sine qua non of teacher recruitment, states that no flood of dollars 
~B. Wright and B. D. Bettelheim, "Professional Identity and Personal 
Rewards In Teaching", Elementary School Journal_(lvfa.rch, 1957) 57:307 
?:§)E. Reinhardt, "Martyr Complex", Clearing House (1-ay, 1957),31:553 
?:J..1Bert W. Levit, "Blight On The Teacher Crop", American School Board 
Journal (September~ 1956), 1)3:31 
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w (to teachere) is going to wash away all the educational problems. Yeager 
iterates the above when he says that there should be a determination and 
maintenance of desirable and acceptable standards of living for all teachers 
but primarily teachers should accept, without reservations, their high 
calling and in so doing maintain a professional self-respect which seeks 
w 
constantly to improve that calling. Wilde says that the responsibility 
rests with the parents themselves to guarantee to the profession an economic 
security and social prestige which is so patently lacking today. 
8. Teaching has a strong, closely-knit professional organization. An 
exerpt taken from We Begin To Teach published by the West Virginia Classroom 
w 
Teachers• Association and reported in the NEA Journal states that be-
longing to professional organizations is part of having a professional 
attitude. It encourages teachers to go to meetings, to study problems, to 
make suggestions, to volunteer for committee work, and to read their pro-
ill 
fessional publications. Miller says that professional advancement is 
stimulated by professional organizations. He cautions teachers not to 
underestimate the value of the group and urges them to have a professional 
group consciousness. As he puts it, "Professional people should be as sepa.-
;JJ 
rate as the fingers but united as the hand." Lyles , however, reports on 
5:§./w. A. Yeager, 11Tea.chingAs A Great Profession'', Nation's School 
(July,l956), 58:58 
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?:2JS. W'ilde, Jr., n.t'arents, Problems, and the Teaching Profent.ion11 , Education 
Digest (January, 1957) 22:28 
'J!li"Be A Professional", National Educational Association Journal(December, 1953) 
42:587 
~E. W. !~ller, op. cit., p. 11, 60 
J£:}R. Lyles, "Teachers and. Professionalism", Clearing Rouse(Ma.y, 1956) ,JO: 550 
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the devisiveness of certain elements to professional organizat ions • He 
says that many teachers d.on 1t support their professional organizations, 
even a t convention time. There is too much criticism of the PTAs and he 
claims that many school associations are directly controlled by the l ocal 
JJJ 
school board or the superintendent. Palmer also reports a lack of teacher 
support f or their professional org.anizatione, a divergence between teacher 
and administrator, and a split between unions and associat ions . 
From the above, it appears that the characteristics of the profession 
of teaching need f urther clerification and. determination. 
Studies Pertinent To The Topic 
There have been numerous studies on the various aspects of t he pro-
'J!±/ 'J5J 
fession such as those on teacher evaluation by Me Gee and Thi~tle. 
JM 
One interesting study was that by Hunter . This study was on the attitudes 
and professional relationships of teachers . He reports, through a question-
nai re of 43 Yes and No items, the re sponses of a sa~le group of teachers 
in Pennsylvania schools. He found that : 
1. A reasonably high percentage of teachers in the study (75% or more) 
indicated favorable attitudes towards items dealing with personal adjustment, 
to teaching, faith in the contr i bution of education, increasing teacher 
JJ}R. R. Palmer, op . cit . p . 139 
J.!±./F. P. He Gee, "Criteria to Evaluate School Staff and Administration of an 
Elementary School", Unpubli shed Master 1 s thesis, Boston University, 1952 
'Ji/E. G. Thistle, 11.An Investigation of Plans for Teacher Evaluation", unpub-
lished Doctoral dissert ation, Boston University, 1954 
32./E. C. Hunter, 11Att i tudes and Professional .ttelationships of Teachers: A 
Study on Teacher M0rale 11 , Journal of Experi~ental Education (June, 1955) 
23:345-52 
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competence , pupil-teacher-parent relationships , the junior high school 
organization, and more adequate job training for high schools. 
2. Fifty to seventy f ive percent howed favorable attitudes to,.,ards 
questions dealing with job security, retirement, educational standards, 
meeting p~pils 1 needs, recruiting promising young people, participation in 
\ 
social life , working conditions , admi nistrative and supervisory assistance 
and cooperation, freedom to teach and to speak out on issues, participation 
in planning, and cooperation between public and non-public schools. 
3· Le ss than half the teacher sample (13-50%) showed favorable attitudes 
towarde items dealing with te~~hP.r cc~fet ence i n ~andling atypi cal students , 
wholesome school di8cipline , adequacy of supplies and equipment , teaching 
load , f i nancial eecurity, recognition and reward for except i onal services, 
having work properly evaluated , advancement and promotion on merit , and 
visitation in the homes of the pupils. Unfavorable attitudes and 1~! morale 
on these items indicated by the teachers in this study were 50 to 86% 
of the total t eachers responding. 
Another study which is of some import, even though it wae conducted 
J1J 
thirty years ago, was that done by Avent . From responses received of 
the excellences and errors in teaching, he framed the pr evalent atti tudes 
that existed. Some of the attitudes have undergone drastic change but many 
have stood up remarkably well over the years. In this study, the claasifi-
cations of the attitudes was practically all embracing in scope. Further , 
he not only reported the favorable prevailing attitudes , but the unfavor-
able attitudes a s well. 
l2fJoseph B. Avent, The ~cellent Teacher, King Printing Co . , Knoxville. 
Tennessee , 1931 
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B. THE FORCED-CHOICE TECHNIQ,UE 
~ 
Richardson and Kuder report that the first instrument u ing the 
forced-choice techniq~e was the Kuder Preference Record of 1939 ~ In 
1933 Richardson and KUder developed a rating scale to rate soap salesmen 
from which a favorability and discrimination index was derived. The Pref-
erence Record has blocks of three items each with equal prestige but dif-
ferent discrimination values. The items were to be rank ordered. They re-
port that Jurgensen obtained a cla$Sification index which he called his 
Degree of Preference. They report that Army form 67-l came next which 
set the pattern. The Army scale replaced the preference indices with 
favorability indices \'lhich showed what value the statement appears to have 
when applied to the thing being rated. These indices were found to be 
adequate. 
J2) 
Markey reports a study designed to shot.,r the consistency of descri. 
tive personality phrases in the forced-choice technique. At the conclusion 
of this study, he says that the use of the forced-choice technique gives 
promise of being one of the most reliable as well as highly valid methods 
in use for efficiency rating. 
There is an increasing use of preference (forced-choice) records today. 
Most of the literature dealing with the forced-choice technique relates to 
Army and Air Force Personnel Rating Scales of Efficiency used , in the main , 
for military promotional purposes. 
J.§}Ricbardson, M. W., and Kuder, G. F., 11 Making A Rating Scale That !.feasures" , 
Personnel Journal , Vol. XII (1933-34), p . )6-1-!-0 
'J!i}Yarkey, Stanley C., "Consistency of Descriptive Personality Phrases in the 
Forced-Choice Technique", .American Psychologist , Vol .. II (1947), p . JlO 
One striking difference between t he type of forced-choice question 
used by those of other studies and the one used in this study is that the 
former makes use of a tetrad of responses while the latter makes provision 
for a duad. 
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CHAPTER III 
PROCEUJRE 
A. Construction of the Instrument 
While it is recognized that no questionnaire could conceivably delin-
eate all of the attitudes which teachers, singly and collectively, exhibi t 
towards their profession, it was felt that an adequate index of their atti-
tudes tow~rds specif ic situations, which are relative to general areas of 
professionalism, could be obtained. 
The initial step in the preparation of the questionnaire was to sU£-
ficiently categorize the principal characteristics of the profession and 
the professional worker. The chief source for this was the generally accep-
ted National Education Association's Code of Ethics, and the characteris-
!/ 
tics which are reported by Stinnett and Huggett. These general character-
istics formed the nuclei from which the questions would develop. 
The next step was to devise a sufficient number of questions (in thie 
case the number totaled seventy-five) which contained the following essen-
tial elements: 
1. Each question was relative to a professional characteristic. 
2. Each question was of a t ype which evoked a conflict of opinion 
among teachers. 
J. Each question "'as a common, practical one which is, and has 
been, bruited about extensively, both within and wtthout e&-
ucational circles . 
4. Each question '~ould call for a definite answer,that ie , each 
was an attitudinal question. 
These questions were specifically designed to evoke a 1Yes 1 or 'No • 
response. On investigation and analysis of these questions, many were 
found to be unsuitable to the study as they could possibly call forth 
~tinnett, T. M., and Huggett , J. A., Professional Problems Of Teachers, 
Macl~llan Company, New York, 1956 
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unprofessional responses which was not the original intent of the studye 
~herefore , in lieu of the above, it was decided to construct the 
questions so that they would be typical ' situation• questions. After de-
liberating on the number of responses to be offered, two were selected 
arbitrarily. The main difficulty encountered in this regard was to make 
the two choices the most typical in order to preclude other responses. 
The two choices were purposely designed to be both professional responses. 
It was felt that this would eliminate the principal disadvantage of t he 
initial draft of the questionnaire. Seventy-five of these situation que&-
tions were drawn up to coincide with professional characteristics. They 
were distributed to members of the Seminar in Elementary Administration 
class at Boston University which was under the direction of Dr. W. Linwood 
Chase for their criticism, comment, and discussion. The question following 
each situation was directed towards the person filling out the question-
naire and said in essence, 1What would zou dot ' 
At this point, it was felt that provision should be made for a 
standard of evaluation for the appraisal of responses. After the consi~ 
eration of various possibilities , a standard based on significant percen-
tage difference of response was selected. Through the implementation of 
this standard, any item on which the percentage of Choice varied 25% or 
more was discarded and t hose on which the percentage of choice was 
less than 25% were retained. For example, if the responses on one item 
were 78 for the ~ resp~nse and 22 for the ~response the item would be 
discarded; if the responses on one item were 62 for the -~ response 
and 28 for the k response, the item was to be retained. It was irrelevant 
1hether the preference of response choice was for ~ or b. 
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It was also decided that the tabulation of responses should be made 
in terms of comparisons between certain gToupa of teachers. The groups 
which were selected were those characterized by the following factor s : 
1. ~~ried t eachers as compared with single teachers. 
2. !~le teachers as compared with female teachers. 
J. A comparison of teacher groups possessing various 
degrees of traininge 
4. A comparison of teacher groups possessing various 
degrees of experience . 
5· A comparison of teacher groups possessing various 
agee. 
The seventy-five situations were r evised in light of the critical 
comment on both format and content of the questionnaire by the seminar 
discussion group e The principal revision which evolved from the criticism 
was tlw"t the question part of each situation was changed so that the 
respondent would choose on the basis of what he believed another t eacher 
would do. In essence, the question now was, 1What should he do? 1 
The questionnaire was then distributed to the members of the seminar 
class for their completion and comment. An analysis of the responses wa s 
made and t abulated. On the basis of the tabulation and their critical com-
ments on the questionnaire, twenty situation questions were eliminated 
because they showed a high correlation of agreement. The items which were 
retained 'lrere those which showed a disagreement of 25% or more. 
The remaining fifty-five situation questions were again revised. On 
the question part of each situation, the respondent was now asked to state 
what the teacher will do. It was felt that the use of the word 1will 1 was 
a compromise between what the respondent would do himself and what he thinks 
a teacher should do in each particular situation. 
The revised questio~~aire was a ain distributed to t he seminar class 
for their completion and comment . The re~ults 1~re again tabulated. The 
fifteen 1;1hicl1 shot~Ted the h:i.~hest correlation of agr eement (in moet cases 
bove 75%) were elim nated , and fo~ty items which showed a controversy of 
opinion were retained. 
T 1e fort;y remaining items were carefully scrutinized and a:..1alyzed. for 
their applicability to the gener alized areas affecting the teaching pro-
fession "trhich h..ave been reported in Ch~y.:.er I of this study. 
The next step .,as the preparation of a covering letter for the qu€'s-
tionnaire whi ch was di rected to the respondent , or , the teacher . I n this 
letter as stated the purpose of the questionnaire and all other inform~ticn 
necessary to Qispose the respondent to com2letion of the questionnaire . 
Appended. to the coverin5 l etter ras a completion list designed to secure the 
general i ~ormation hich '\.iOuld serve as the basis for the co !npar i so!lS .~a­
tween the specific groups . The information called for ,.,as a desiGnation 
of sex , mar i tal status , training, experience , age, and grade most taught . 
I t was further decided to dhtri bute the questionnaire in one ~ystem 
only as the comparison g,Toups could be obtained from this sy tern . The sys-
tem which "Yra s decided on for the distrilmtion of the questionnaire ie 
one that is generally regarded. . in MassachusetJiiS a s having a high rating fo1• 
salary , general 1!1orale , p_rogressive spiri t , and teacher competency. 
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B. Distribution of the Instrument 
After the final revision of the questionnaire and the selection of 
the city system to be used in the st udy, t he next step was to secure an 
approval for the distribution of the questioru1aire in the elementary schools. 
The office of the superintendent was contacted and permission requested 
for the above v The procedure which was outlined by this office was that ·the 
questionnaire had to be approved in the first i nstance by the teachers ' 
professional group . Because each school in the system had a great deal of 
autonomy, the questionnaire t hen had to ·be approved by t he administration 
of each individual school~ 
The questionnaire was accepted for distribut i on by twenty elementary 
school representatives of the teachers • professional group . Acceptance by 
each of the twenty administrative heads then had to be obtained. 
The questionnaire was distributed successfully to each of the above 
twenty schools manually. I n all, a distribution of two hundred question-
naires was made. ~he questionnai r es were recovered manually from the above 
twenty schools. A r eturn of 133 questionnaire! was made by the teachers . 
This fi~ure represented approximately a return of 66% of al l questionnaires 
distributed. 
The analysis and tabulations of the results are reported in Chapter IV. 
29. 
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CHAPTER IV 
ANALYSIS OF DATA 
The data requested on the covering letter, which ham been described 
in the preceding chapter, was tabulated to aecerta.in the rru.mber of re-
spondents in each of the various category groupe. From a total of lJJ 
replies , the following information in Table I was obtained. 
T.A:BLE I 
The Number of Respondents Classified According To Various Groups 
Gro1m Number Percentae;e 
!Jiale 15 11.3% 
Female 118 88.7% 
Single 70 52.6% 
Married 6J 47·4% 
Bachelor ' s degree 81 60.9% 
Master 's degree 25 18. 8% 
Work beyond I~ster ' e 20 15· o% 
~Ton-degree 7 5·3% 
1-9 years experience 82 61.7% 
lQ-20 years experience 29 21.8% 
Over 20 years experience 20 16.5% 
Age 2Cl-35 88 66.2% 
Age 36-50 35 26.3% 
Age over 50 10 7·5% 
TOTAL 1:2:2 
As the study "tra s made only in the elementary school, the percentage 
of male respondents is .naturally smaller than that of the female reepon-
dents. The marital status groupe approximates each other rather closely. 
The training group sho,.,s the greatest divergency in that there is a sig-
nificantly large number who possess training above the Bachelor ' s degree . 
However , this is becoming a prevalent trend in and around the metropolitan 
:Boston area. It is interesting to note the number of Non-degree personnel 
which indicates that there are still some with this type of training in 
the teaching professione 
As expected, most teachers are in t he 1-9 years of experience ca tegory, 
many of these approximating the lower half; that is, that have one to 
four years of experience. There is a very signifi cant percentage of teachers 
with lengthy experience, that is. over ten years. It was found that more 
respondents in the 10-20 years group of experience approximated the upper 
half, that is, from f ifteen to twenty years . 
The age groups show that the respondents are generally young, between 
twenty and thirty five years of age. There is also a sizable percentage 
in the 36-50 year group. Practically all of those over fifty were those 
who possessed no degree whatever. 
Althoug.'l;. some classificat ions are small in numbers 8Uch a.s Male , 
Work beyond Master ' s degree , Non, - degree, Over 20 years experience, 
and Age over 50, it was felt that they were sufficient for compari son 
purposes .. The smallness in numbers was due t o factors generally accepted 
as being conditionals of the elementary staff. For example, it is gener-
ally accepted that ther e wi ll be mor e females than males in the elementary 
school , or that there will be generally more personnel under 50 years of 
age than over 50 years of age in the elementary school. 
A tabulation was made to obtain a distribution of the number who 
possess similarity in five characteristics. This table had a potentiality 
of 144 different classifi~ations but, in actual tabulation, the number came 
31. 
to 36 different classifications. ~hey grouped as follows: 
TAELE II 
Di.stribution of Teachers Possessing Similar ~lifications 
Key:-
M (let column)- ~ale 
F- Female 
M (2nd column)- Yarried 
S- Single 
B- Bachelor ' s degree 
M (3rd column)- Vaster 1s degree 
~~Work beyond Master ' s 
l.!,ualification 
ll,SN36 
FSB14 
F S B 2 4 
F S B 2 5 
F S B 3 5 
F S B 3 6 
F S g l 4 
FS!424 
FS1425 
F S M 3 5 
F S M 3 6 
F S W l 4 
F S W 2 4 
F S W 2 5 
FS\'135 
FS~l36 
FivlN35 
Fl4N36 
FM B14 
FM B15 
F ME 2 4 
FMJ32.5 
FMB35 
.FM?-114 
FMI>i2 5 
l!,MW14 
F M W 2 5 
N- Non-degree 
1- 1-9 years of experience 
2- 10-20 years of experience 
3- Over 20 years of experience 
4- 20-35 years of age 
5- 36-50 years of age 
6- Over 50 years of age 
Number 
5 
30 
l 
5 
l 
l 
8 
2 
3 
2 
l 
1 
2 
2 
5 
1 
1 
1 
26 
l 
1 
6 
2 
6 
1 
1 
2 
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~alification 
MSB14 
MMB14 
MMB24 
MMB35 
MMM14 
MM .Wl4 
MM W25 
MMW 35 
MM W36 
~ABLE II (Cont.) 
NUmber 
1 
4 
1 
1 
2 
2 
1 
2 
1 
TOTAL: 133 
From the above tabulation it would appear that the t wo largest 
single groups are (1) those who are single, female, Bachelor's degree, 
between 20 and 35 years of age, and with lees than 9 years of teaching 
exper ience and (2) those who are married, female , Bachelor's degree, be-
t ween 20 and 35 years of age, and with less than 9 years of teaching e~ 
perience. A significant group are those females , married and single, 
les s than 35 years of age, and less than 9 years of experience who have 
their l~ster 1 s degrees. On review of these cases , it was found that more 
were between ages 20 to 27 than between ages 28 to 35· 
The following table is designed to show the tally of the total 
responses to the individual items received from all the respondents. 
It will show their preference for both the ~ and ~ response choice . 
33-
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T.A.'BLE II I 
Tally of Choice Preference of the Total Item .rtesponses 
Number Choice Number Choice 
a. b. a. b. 
l 70 63 21 41 92 
2 56 77 22 45 88 
3 55 78 23 91 42 
4 87 46 24 51 82 
5 110 2.3 25 9.3 40 
6 65 68 26 73 60 
7 74 59 27 75 58 
8 58 75 28 41 92 
9 98 .35 29 
.39 94 
10 90 43 30 21 112 
11 67 66 .31 95 .38 
12 23 110 32 38 95 
1.3 65 68 33 90 43 
14 79 54 34 105 28 
15 82 51 35 108 25 
16 87 46 )6 89 44 
17 99 .34 3'? 28 105 
18 29 104 38 91 42 
19 101 32 39 83 50 
20 52 81 40 104 29 
From Table III the following significances in the percentage difference 
of preference were noted: 
Items on which one response constituted bet\>.reen 
61 to 70% of the total: Items 4. 10, 15, 16, 20, 21, 22, 23, 24, 25, 28, 
33, 36, 38, and 39. 
71 to 80% of the total: Items 9, 17, 18, 19, 29, 31, 32, 34, 37, and 40 . 
Over 80% of the total: Items 5, 12, 30, and 35· 
The above can be interpreted to mean that the response preference 
to 15 items was significant in that t he agreement of choice was over 
6o% but under ?0%. The response preference to 10 items was more signifi-
cant in that the agreement of choice was between 71% and 8Q%. The 
response preference to 4 items was most significant in that agreement 
of choice was over 80% of total responses. In all, agreement of choice 
wa s expressed significantly on 29 of the 40 items ~ 
On items 1, 2, 3, 6, 7, 8, 11, 13, 14, 26~ and 27 the responses to 
the items \otere within lOJb of agreement, that is, the preference of choice 
for either the ~ or l response was almost evenly divided. For example, 
on item 13 the total ~responses were 65, and the total l response were 68 . 
Thus, these ll items constituted the most controversial of the 40 total 
items. 
The tabulation on the foll owing pages i s designed to show the total 
responses to every item which was received from t he respondents in the 
category groups. These resp~mses have been tabulated item by item according 
to the category information asked for on the cover ing letter . 
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TABLE IV 
A Tally of Preference Responses To All I tems Ex_ The 
Category Groups In The Study 
ex St t a us T ' i ral.n ng 
-
Exp i er ence 
~ 
Q) Q) 
Q) ~ 
~ (I) a.l qo Q) ~ ., Q) fill 'd ~ Q) -d m m 
Ill Q) 'd s:: ~ Q) tl 
-
Q) 0 Ill a! >.. 
~ t'o Ill >.. ~ Q) ~ 'd 0 - Q) >.. 0 Q) Q) Q) r-4 (I) ~ .0 Q) (\j I V"\ 
i ~ ..... Q) 'd Q) >.. 0 IJ ~ .c: ~ .p ..!4 CN ~ s:: ~ C) Ol ... 0'- ! Q) Q) ..... ~ a5 ~ ~ 0 I > ~ {/} ~ ;;;:: ..... r-4 0 N 
I I 
61 33 37 43 4 13 10 49 12 9 51 
57 37 36 38 3 12 10 33 17 13 37 
51 35 21 36 4 8 8 34 13 9 36 
67 35 42 45 3 17 12 48 16 13 52 
46 30 25 37 2 9 7 34 12 9 38 
72 40 38 44 5 16 13 48 17 13 50 
80 46 41 55 6 15 11 55 16 16 59 
38 24 22 26 1 10 9 27 13 6 29 
100 56 54 72 6 19 13 69 20 21 72 
18 14 9 9 1 6 7 13 9 1 16 
61 36 29 40 2 14 9 46 13 6 48 
57 34 34 41 5 11 11 36 16 16 40 
67 42 32 44 5 16 9 45 18 11 50 
51 28 31 37 2 9 11 37 ll 11 38 
52 30 28 32 5 14 7 35 13 10 37 
66 4G 35 49 2 11 13 47 16 12 .51 
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57 31 35 40 3 14 9 41' 13 12 43 
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A Tall~ of Preference Responses ~o All Items By The 
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!~a1lz of Preference Responses ~o All Items By The 
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As each item is significant of an at titude of teachers in a specific 
instance , it was necessary to make a tabulation \othich 'l.·rould sho"' the ques-
tion situations that were pertinent to each of -the nine major areas listed 
below. The following tabulation clearly indicates that many of the items 
pertained to more than one gener al area. 
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The nine major areas under consideration are: 
A. The teachers ' attitudes towards administration. 
D. The teachers • attitudes towards other staff personnel. 
c. The teachers ' attitudes to, ... ards the public . 
D. The teachers ' attitudes towards personal desires. 
E. The teachers ' attitudes towards the duties, responsibilities , 
and tasks of teaching. 
F. The teachers ls attitudes towards preparation, training, certif-
ication , and in-service gro~~h. 
G. The teachers • attitudes towards matters regarding salary. 
H .. The t eachers r attitudes to"rards professional and public 
organizations. 
I . The teachers • attitudes towards contracts, tenure , and retirement. 
TABLE V 
The Reference of Each Item To The Nine Major Areas 
Item Number Area To Which I tem Number Area To Which 
Relative Relative 
l C, F 21 A, C, E 
2 Ai J3 22 H, I 
3 D, E 23 A, H 
4 E 24 F, G 
5 F 25 G 
6 F 26 A, D 
7 G 27 E 
8 C, D 28 H 
9 G 29 A, E, G 
10 E 30 :B, E 
11 A, J3 31 I 
12 D, E 32 A, :B, H 
13 E 33 A, F 
14 c 34 F 
15 A 35 A, J3 
16 C, H 36 F, G 
17 A, E 37 F 
18 H, I 38 A. D 
19 A, :m 39 C, H 
20 A 40 F, H 
The tabulations on the following pages a.r e designed to show the total of 
the responses to those items which are re1ative ·to a particular area as 
given by the ·different categor~r groups. 
40 . 
The following are the situation question items relative to Area A: 
2. l•b.- . :Blank is asked to help in an extra-curri cular activity in which he 
has no erperience . He knows a teacher who has had this experience and 
\·.rho helps in an activity that l'ir . Blank could eaeily handle. He 
a. i't'illingly accepts the respon.,i bili ty of the init ial reque t . 
b . Tries to exchange activities with the other tea cher . 
11. A teacher ' s colleague has been severely criticized unjustly by another 
teacher. He 
a. :Brings the matter to the at tention of the proper officials . 
b . ReprLnands the offending teacher person~lly for his mieconduct . 
15 . A teacher ha been refused in a very important matter by hie principal . He 
a . Accepts his decision . 
b . Takes the matter to the supArintendent. 
17 . A teacher .;ho feels perfectly qualified a.nd competent ie told by hi e 
echool eystem to obtain an additional year of professional training. He 
a. Obtains the additional year ' s training. 
b . Conaiders another course of action , such as resigning . etc . 
19 . A teacher is teaching certain facte, •:.rhich he knows are authoritatively 
true but his superiors don 1t want these facts presented in the eame 
manner . He 
a . Acquiesces in their d.eruands . 
b . Continues to teach the facts as he has been~ 
20. A teacher has a eu:perior 111ho arbi trarily op:!?oees the majority v1ill of 
the teachers at every turn. He 
a. Joins othe-r teachers i n subverting his a_uthori ty. 
b . Assumes a neutral position . 
21 . A teacher has , on numerous occaqions , requested the :parents of one of 
hie pu:pile to a conference but t hey have not come . He 
a. Takes it upon himself to visit the home. 
b . Turns the matter over to hi s superior s . 
2.3 . A teacher is a avid PT . .; spol:esman . The school comrnittee refuses the 
· use of the school to t he PTA. He 
a . Support! the policy· of the school committee . 
b . Aligns himself publicly with the PTA. 
26 . Homogeneous f:,Touping i s practiced in a teacher ' s scnool. He 
a. Expresees his desire for a slow or fast group . 
b . Leaves it to the discretion of his superiors to assign him. 
29 . A teac er ' s comnru.ni ty votes a l.!-8 \'reek teaching year ·1hile all other 
communi ties in the sur rounding area d.o not . The salary ,.,i 11 remain 
unchanged. He 
a . Agrees to teach the liB \-reek school year . 
b . Seeks employment in another ystem. 
41. 
32. A teacher is asked what should be done with a teacher who has seriously 
violated professional ethics. He says the teacher should be taken care of 
a. By the teachers• organization. 
b. By the teacher 1s administrative superiore. 
JJ. A teacher is asked his opinion on compulsory credit courses within a 
specified time. He says 
a. This practice is sound and promotes educational g;ro~1th. 
b. ~eachers should be allowed to take them voluntarily and in 
their own time . 
35 · A teacher requests the help of a specialist concerning a problem need-
ing prompt attention. Nothing impedes the rendition of his help but 
the request is ignored. He 
a. ~~es an additional request f or his assistance. 
b. Goes to the proper authority and demands his assistance . 
38. A teacher who is a school speciali et wants to specialize in after school 
hours. He 
a. Seeks the approval of his superi ors. 
b. Proceeds without their approval or disapproval ~ 
42 . 
T _ "BLl<l VI 
The Tally of Item Re~~nses By Category Groups Relative to the 
Teachers • Professional Attitudes Towards School Administration 
And Authorit.z.- .Area A 
Status Training m )Cxperienc~ 
H 
G) Ql 
CP .p 
fib Q) fl2 Q) ~ CD lib 110 <d ~ Q) <d rn 10 
fl2 Q) <d s:l ~ ~ ~ 
-
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H tb rn !>:. ~ ~ ~ <d 0 - Q) 0 
CD G) Q) r-1 Q) f.t ,0 ~ N 
'i ~ '" 11 <d Q) 0 \1"\ Q) f.t ~ .p ..!:<: N f.t ('"\ .-I j:l J-4 () ~ f.t 0'- l G) J ~ CD '" ~ «< ~ j 0 ..!. I> 1%1 Ul p::j :>: r-1 0 N 
Item I 
..JL a . 5 51 35 21 J6 4 81 8 34 lJ 9 J6 
b . 10 67 35 42 45 J 17 12 48 16 lJ 52 
ll.... a . 6 61 39 28 41 4 11 ll 41 16 110 45 
b . 9 57 Jl 35 40 . 3 14 9 41 lJ 112 43 
J.,S._ a . ll 71 41 41 48 5 17 12 54 14 14 59 
b. 4 47 29 22 33 2 8 8 28 15 8 29 
J:Z._ a . 9 90 49 50 61 4 19 15 58 23 18 6.5 
b . 6 28 21 13 20 J 6 5 24 6 
,1; 
2J 
1.9- a . lJ 88 53 48 59 5 20 17 65 19 70 
b. 2 JO 17 15 22 2 5 3 17 10 5 18 
2.0...... a. 4 48 31 21 27 4 17 4 35 9 8 36 
b. 11 70 39 42 54 3 8 16 47 20 14 52 
21 a. 5 J6 24 l? 20 6 6 9 19 11 11 22 
b. 10 82 46 46 61 l 19 11 63 18 11 66 
£1_a. 10 81 49 42 57 5 18 11 54 20 17 61 
b . s 37 21 21 24 2 7 9 28 9 5 27 
26 a . 9 64 37 34 47 0 16 10 49 11 13 51 
b . 6 54 33 29 34 7 9 10 JJ 18 9 37 
£2_ a . 5 34 19 20 25 0 7 7 26 10 J 31 
b . 10 84 51 43 56 7 18 13 56 19 19 .57 
Jg_ a . .5 33 24 14 20 J 71 8 20 9 9 23 
b . 10 8,2 46 49 61 4 18 12 62 20 l:3 65 
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TABLE VI (Cont .. ) 
The Tally of Item Responses Bl Category Groups Relative t o t he 
~eachers • Professional At t itudes Towards School Administration 
And. Authority- Area A 
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lJ.... a. 10 80 49 41 57 3 15 1.5 56 22 12 61 23 
b . 5 38 21 22 24 4 10 5 26 7 10 27 12 
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b e 2 23 13 12 15 2 6 2 18 5 2 18 6 
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'.!:he literal symbols which will be used in all tables follo";ring 
the Tally of Responses table such as Table VI above "'ill denote the 
following: 
In 
f-t 
aS Q) 
~ 
0 
V'\ 
f-t 
Q) 
> 0 
6 
4 
9 
1 
7 
3 
The symbol ~ will denote that t he number of responses to the item const i-
tuted over 60% of the total possible responses. For example, if t here are 
49 choices for either ~ or b and 21 for the other , the former will con-
stitute over 60% of the total possible responses in the category group . 
The symbol ! will denote that the number of responses t o the ~ and ~ 
part of the item ''~ere within 10% of agreemente For example, i f there are 
58 choices for either t he ~ or ~ response and 52 for the other , t he split 
of choice ,.,ill be within 10%; in the above case , it ,,rould be 6%¥ 
44. 
The symbol SB will denote those items on which the responses by the 
category 5Toups was evenly divided , making it a 50-50 choice . For exam-
ple, if the choice for the ~response was 50 and the choice for the ~ 
response was al so 50 , then the responses to the item would be evenly split . 
The preference for each choice on the individual item will be sho'"rn 
by placing the symbol A, ;§., or SB i n line with the choice !!, or b . 
The table will be interpreted to show significant prefer ence difference . 
This means that those items where one or more of the category groups chose 
a response opposite to the other category group will be considered signif-
icant e For example , if in the Sex category, the Males chose the ~response 
1hile the Females chose the :!2_ response , this would indicate a preference 
difference which should be noted. 
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The table will also be interpreted t o show the significances in percentage 
difference of preference . This will be an attempt to pick out those items 
where the choice of one category group wae within 10% of agreement and the 
other( s) was over 10% of agreement . For example, if in the Sex category 
the Malee , out of 15 possible responses chose 8 for ~response and 7 for 
~response , the agreement would be within 10%; and if in the Sex category 
the Females , out of llJ possible responses chose 90 for the ~ response and 
2J for the :!:!. response, the agreement ,.,ou.ld be over lQ%. Thus, these items 
t'lould show a difference in their response prefer ence accordin to percen-
tage . These significances will apply to all tables that show significances 
through the above symbols of A, :S, a."l.d S:S derived for the Ta.lly of Responses 
tableSe 
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Significances Derived From Tabl~.Yl 
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A A ::s 
A A A 
The foll~1ing significant preference difference was noted from Table VII: 
Sex 
Training 
Experience 
Preference of choice wa s reversed on Item 11 
On I tems 2 and 21 the Non-degree group chose response ~ 
while the other groups chose response ~-
On Items 26 and 33 the Non-degree group chose response ~ 
while the other groups chose response ~· 
On Item 11 the Master 1s degree group chose response ]1 
while the other groups chose response ~· 
On I tem 20 both the Non-degree group and Master ' s degree 
group chose response ~ while the other groups chose response 
:2.· 
On items 15 and 26 the 10-20 years group chose response 
~ while the other groups chose response ~· 
On item 11 there was a reversal of choice between the 
lQ-20 years group and the Over 20 years g,Toup as the ·. 
1-9 years group was an even split. 
Age On items 17, 23, and 26 the Over 50 years group chose 
response ~ while the other groups chose response ~· 
On item ll the 20-35 years group chose response ~while 
the other gToups chose response l• 
On item 15 the 36-50 years group chose response ~ while 
the other groups chose response ~· 
From Table VII the following significances in percentage difference of 
preference were noted: 
Sex Items 2, 17, and 20 
Status Items 2, 15 , and 20 
Training Items 2- 15, 17, 20, 21 , 23 , 26, 32, and 33 
Experience Items 15, 20, 21, 26, 32 and 33 
Age Items 11 , 15, 17, 20, 21 , 23 and 33 
From the above it will be noted that the Non-degree group '"a!l opposite 
to the other groups on five items. The 10-20 years group in experience was 
opposite to the other groups on three items. The ~~ster 1 s degree group 
and the Over 50 years of age group were opposite on t wo items each. The 
20-35 years of age group and the 36-50 years of age group were opposite 
to their respective groups on one item each. Item 11 was the most discrimi-
natory item as four categories showed a reversal of opinion in choice . Items 
15 and 20 evoked two reversa~of choice each among the category groups while 
items 2, 17 , 21 , 23 , 26, and 33 affected only one category eaCh. 
The following are the situation questionr, relative to Area B: 
2. Mr. Blank is asked to help in an extra curricular activity in "trhich 
he he.s no experience. He knows a teacher who has had this experience 
and who helps in an activity that ~~ . Blank could easily handle. He 
a. Willingly accepts the responsibility of the initial request. 
b. Tries to exchange activities ·rith the other teacher . 
11. A teacher 1s colleague has been severely criticized unjustly by 
another teacher . He 
a. Brings the matter to the at t ention of the proper officials. 
b. Reprimands the offending teacher personally for misconduct . 
30. A teacher is carrying more teacher load. than others in his school. He 
resents this. He 
a . Carries on with his extra burdens . 
b. Tries to get the teacher load more equitably distributed. 
32 . A teacher is asked \•rhat shoul d be done 'l'ri th a teacher '"ho has seriously 
violated professional ethics . He says the teacher should be taken care 
of 
a . By the teachers ' organization. 
b. By the teacher ' s administrative authorities. 
49. 
35 · A teacher requests the help of a specialist concerning a problem needing 
prompt attention. Nothing impedes the rendition of his ~~lp but the 
request is ignored. He 
a . l~es an additional request for his assista.nce . 
b. Goes to the proper authority and demands his assistance. 
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Teachers 1 Professional Attitudes To,.,ards Fellow Staff Members 
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TABLE IX 
Significances Derived From Table VII I 
Status Trainine: 01 ~~rience 
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The following signifi cant preference difference \·ras noted from Table IX: 
Sex 
Training 
Experi ence 
}.ge 
Preference of choice was reversed on Item 11 
On Item 2 the Non-degTee group choee response ~ while 
the other groups chose response b. 
On item 11 the ~aster ' s degree group chose r esponse b 
while the other groups chose response ~· 
On item 11 there "'as a reversal of choice between the 
10-20 year group and the Over 20 years group as the 
1-9 years group was an even split. 
On item 11 the 20-35 years group chose response ~ while 
the other groups chose response l • 
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From Table IX the following significances in percentage difference of 
preference were noted: 
Sex Items 2 , 11, 30, 32 
Status Item 2 
Training Items 2 and 32 
Experience Item 32 
Age Item ll 
From the above it will be no ted that Item 11 was the most discrimina-
tory as four categories showed a reversal of opinion in choice . Item 2 
evoked only one reversal of choice, that of the Non-degree group . 
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The following are t he situation questions relative to Area C: 
1. A teacher ' s evening professional course and a PTA meeting conflict . He 
a . Attends the PTA meet ing. 
b~ Attends the evening professional course . 
8 . A teacher has an outside job selling encyclopedias . He 
a . Sells them to anyone interested in buyi ng. 
b. Restricts his selling to areas outside of the teaching community. 
14. A pa rent charges a teacher before others of :tncompetency in the class-
room. The charges are unfounded and untrue . He 
a. Defends himself in f r ont of them with indications and evidences 
of his competency. 
b. Ignores the accusation and the accuser . 
16 . Forgetting he has made a conference date wit h a parent , a tea cher 
schedules a meeting with a PTA discussion group at the same time . He 
a . Postpones the parent conference . 
b . Cancels his PTA discussion group meet i ng. 
21. A teacher has ~ on numerous occasions, re~uested the parents of one of 
his pupils to a conference bu t they have not come . He 
a . Takes it upon himself t o visit the home . 
b . Turns the matter over to hi s superiors. 
39. A teacher is a member of one of t1:10 g,Toups ,.,hich is contending an 
issue that must be resolved by t he public . He 
a. Actively helps to present his group ' s vi ewpoint t o the public . 
b . Refrains f r om parti cipa t i ng i n any publ ic action. 
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TABLE X 
The Tally of Item Hesponses By Categorx Groups Relative to the 
Teachers' Professional Attitudes Towards the Public - Area C 
!Sex tatus 'raining Experience ~ <D 
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Item I I 
..!_ a. l 9 61 33 37 43 4 13 10 49 12 9 51 15 
b. 6 57 37 36 38 3 12 10 33 17 13 37 20 
8 a . 6 52 30 28 32 5 14 7 35 13 10 37 16 
- b. 9 66 40 35 LJ-9 2 11 13 47 16 12 51 19 
14 a. 5 74 45 34 49 3 16 10 50 16 13 52 22 
- 10 44 25 29 32 4 10 36 b . 9 
I 
32 13 9 13 
16 a . 10 77 45 42 55 2 15 1.5 54 21 12 57 26 
- 5 41 b . 25 21 26 5 10 5 28 e 10 31 9 
I 
21 Ci. o 5 36 24 17 20 6 6 9 19 11 11 22 14 
- 10 82 46 46 61 1 b . 19 11 63 18 11 66 21 
39 a. 6 77 47 36 48 4 171 14 51 18 14 54 24 
b . 9 41 23 27 33 3 8 6 30 11 8 34 11 
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Significances Derived From Table X 
Sex Status Trainin~ I Ex:Qerience Age 
~ 
I Q) Q) ...,. Q) ...,. tb Q) Ul Cl) ~ Cl) tb llQ ell rd 2 ~ Q) Q) '"{:j lll llQ m (lj 
(1.1 CD rd ~ ~ (!) ~ @ Q) 
-
~ 0 
* 
til ~ I» 
~ IUJ (1.1 ~ fd ~ CD CD rei 0 Cl) 
-
Cl) 0 ~ ~ 0 
CD Cl) Q) M rd ~ ,.0 Q) N \J"\ 
M M .... Q) CD· ~ 0 \J"\ 0 
Cl) til IUJ ~ 
-3 ~ ...,. ..!<l N J.c r. \J"\ ~ M a ~ ~ co ~ ()', c!, Cl) c! J, (1) ~ Q) .... til ~ ~ ~ ,.!. l> l> 1%1 Cll ll=l M 0 N r. 0 
Item I 
_L a. B B B B B ]3 S:B A B 
b. B B :B :s :B 
.JL a. A · B SB 
b. :B B B B A A :B :s B B :s 
14 a . A A :s A A SB A B B ]3 A 
b. A B A 
16 a . A A A A A B A A A :s A A 
b . A B 
21 a . A SB s:s 
b . A A A A A A B A A A B 
).2_ a . A A B B B A A A A A A A SJ 
b . ; B 
The following significant preference difference was noted from Table XI: 
Sex 
Status 
Training 
Preference of choice was reversed on items 14 and 39 
Preference of choice was reversed on item 1 
On item 8 the ~~ster 1 s degree group and the Non-degree group 
chose the ~ response while the others chose the ~ response. 
On item 14 the Non-degTee group cl10se the ]l response while 
the others chose the~ response. The Beyond Master's group 
split even. 
On item 16 the Non-degree group chose the ]l response Ttrh ile 
the others chose the ~ response. 
On item 21 the Non-degree group chose the ~ response while 
the others chose the ]l response. 
Experience 
.Age 
On item l the l-9 years group chose the ~response 
while the other groups chose the l response . 
On item l the 20-35 years group chose the ~response 
while the others chose the l response. 
On item 14 the Over 50 years group chose the l response 
while the others chose the l response. 
On item 16 the Over 50 years group chose the l response 
while the others chose t he ~ response 
Fron1 Table Xi the following significances in percentage dif f erence of 
preference \'Iere noted: 
Sex Item 39 
Status Items 14 and 39 
Training Items 8, 14, 16, 21, and 39 
Experience Items l, 14, 16, and 21 
Age Items 14, 16, 21, and 39 
From the above it will be noted that the Non-degree group was opposite 
to the other groups on four items . The Over 50 years group in age was op--. 
posite to the other groups on tt·to items . There "'as a reversal on t\110 items 
in the Sex category, and. one reversal in the Status category. The 1-9 years 
of experience group and the 20-35 years of age group were both opposite 
in their respective categories to the same item. The ~aster ' s degree group 
,.,as opposite to the others on one item. Item 1 and 14 sho111ed a reversal 
of choice opinion in three categories each while items 8 and 16 showed 
a reversal of choice opinion in two categories each. Items 21 and 39 
affected only one category each. 
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The follO\~ing are the si tuation questi ons r elati ve to Area D: 
3· A teacher is being pai d t o endor se teaching materials. He 
a~ Accepts the money and keeps i t f or his personal use . 
b . Uses the money to purchase educational mater ials fo r his class . 
8. A teacher has an outsiue j ob selling encyclopedias . He 
a . Sells them to anyone inter ested in buying. 
b. Restricts his selling t o areas outside the teaching comnru.nity . 
12. A teacher ha.s made extensi v-e pl ans for summer travel but vras subse-
quently notif ied that his presence vras reauest ed at a \"iOrkshop . He 
a . Attends t he ".·lOrkshop . 
b . Carries through on his summer travel plans . 
26 . Homogeneous grouping is practiced i n a teache r ' s sc ool . He 
a . Expresses hi s ues i re for a sl \v or fast group . 
b . Leaves it to the discretion of his superi or to asci gn him. 
38. A teacher is a school speciali st who wants t o speciali ze privately 
i n after school hours . He 
a . Seeks the approval of his super i ors . 
b . Proceeds without their approval or disap~:'.·o,.ral. 
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The follO\'Jing significant significant preference di fferences ·rere not P.d f r om 
Table XII : 
Sex 
Training 
Experience 
Age 
Preference of choice was reversed on item 3 
On item b the Non-degree group and the fvfaster 1 s degree group 
chose the a response whi l e t he other 6roups choee the b responee . 
On item 26-the Non- degree group choee the ~response wbd1e the 
other gToups chose the ~ response . The :Beyond ~aster l group 
split even. 
On item 26 the 10-20 year~ experience group chose the E_ re-
sponse while the others chose the ~ response . 
On item 26 the Over 50 years age group chose the E. re sponse 
while the others cho .. e the ~ response . 
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From Table XIII the follO\'Jing significances in percentage difference of 
preference \'lere notes : 
Sex I tems J and 12 
Training Items J , 8 , and 26 
Experience Item 26 
Age ! tem J 
From the above it \oiill be noted that the Non-lJegree group \·1as oppo-
site to the other groups on three items. The 10-20 years experience group 
and the Over 50 years age group were both opposite to the other groups in 
their category on the same item. There was a reversal on one item in the 
Sex category. The Master ' s degree group was opposite to the others in the 
Training category on one item. Item 26 showed a reversal of choice op i nion 
in three categories ; item J in two categories ;and item 8 in one category 
59. 
The following are th~ situation questions relative to Area E: 
3· A teacher is being paid to endorse teaching materials . He 
a . Accepts the money and keeps it for his personal use . 
b. Uses the money to purchase educational mater i als for hi s class . 
4. A teacher is asked to describe teaching in one word. He says it is 
a . An art . 
b . A science . 
10. In the favorite spher es of a teacher ' s activities he 
a . Makes a collection of actual , usefu~ materials . 
b .• Makes a collection of reference cards tel ling him "'here to get 
materials as needed. 
12. A teacher has made extensive plans for summer travel but was subse-
quently notified that his presence was request ed at a workshop . He 
a . Attends the workshop. 
b . Carries through on his summer plans . 
13 . A teacher is asked to submit r ecommendations for a revised report card. 
He is positive that his suggestions won 1t be considered. He 
a . Submits detailed , specific suggestions . 
b. Submits general recommendations . 
17. A teacher who feels perfectly qualified a nd compet ent is told by his 
school system to obtain an additional year of professional t raining. He 
a . Obtains the additional year 1s training. 
b . Considers another course of a ction , such a s resigning, etc . 
19 . A teacher is teaching certain facts which he knows are authoritatively 
true but his superiors do not want these facts ~anted i n the same 
manner . He 
a . Acquiesces in their demands . 
b . Continues to teach the f acts as he has been. 
21. A teacher has , on numerous occa!lions , requested the parents of one of 
his pupils to a conference bu t they have not come. He 
a . Ta~s it upon himself to visit the home . 
b. Turns the matter over to his superiors . 
27. A teacher is asked what he considers most impor t ant in rating teachers . 
He says 
a . The overall results achieved ,,,rith the group . 
b. The methods involved in teaching the gnoup . 
29. A teacher 1s community votes a 48 week teaching year while all other 
surrounding commru1ities in the area do not . The teaching salary will 
remain unchanged. He 
a . Agrees to teach the 48 week school year. 
b . Seeks employment in ano ther system. 
30. A teacher is carrying more teacher load than others . He resents this. He 
a . Carries on with the extra burdens. 
b . Tr ies to get the teacher load more equitably distributed. 
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TABLE XIV 
'n!,e Tally of Item Responses :B;y: Category Groups Relative to the 
Teacher5 1 Attitudes Towards thE:!. __ futies , Re sponsibilities and 
Ta ks of Teaching -JI:..rea E -
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'11 A13LJ!! XV 
Signifi cances Derived From Table XIV 
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b . '- :B 
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b . 
ZJ._ a . A 
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2:L a. ::s ::s A A A A A A A A 
b . i B :B B B 
Z2._ a. 
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.3..Q._ a. 
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The following significant preference differences were noted from Table XV: 
Sex 
Status 
Training 
Experience 
Age 
Preference of choice was reversed on items 3, 4, and 14. 
Preference of choice was reversed on items 13, and 27. 
On item 13 the Master 1e degree group and the Beyond Master ' s 
group chose the !:!:. response ,.,.hile the other groups chose the 
.Q. response. 
On item 21 the Non-degree group chose the ~ response while 
the others chose the b response . 
On item 27 the Bachelor's degree group chose the .Q. respoDse 
t'lhile the others chose the ~ response. 
On item 13 the Over 20 years group chose the ~response 
while the others chose the .Q. response. 
On item 27 the l-9 years group chose the .Q. response while 
the others chose the ~ response. 
On item 13 the 36-50 years group chose the ~response 
while the others chose the ~ response. 
On item 17 the Over 50 years group chose the .Q. response 
tihile the others chose the ~ response . 
On item 27 the 20...35 years group chose the .Q. response 
while the others chose the ~ response. 
From Table XV the folloidng significances in percentage difference of 
preference were noted: 
Sex Items 3, 4 , 10, 12, 17, and 30 
Status Iteqt 27 
Training Items 3, 4 , 13' 17 t 21, and 27 
Ex-perience Items 4, 21 , and 27 
.Age Items 3, 4 , 17, 21, and 27 
From the above it ·t:.rill be noted that there was a reversal of choice 
on three items in the Sex category and on t\<ro items in the Status cate€,;ory. 
The Non-degree group, the Beyond Master ' s group, the l -9 years experience 
gToup, the Over 20 years experience group, the 20-35 years age group, and 
the 36-50 years age gToup were opposite to the others in their respective 
categories on one item each. Item 13 and 27 were the most discriminatory 
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items as four categories showed a reversal of opinion in choice . Items 
3, 4, 14, 17, and 21 evoked one reversal of choice each among the cate-
gory groups . 
The following situation questions are r elative to Area F: 
1. A teacher 1s eYening professional course and a PTA meeting conflict . He 
a . Attends the PTA meeting. 
b ~ Attends the evening professional course ~ 
5· A teacher is a sked to state the minimum. number of years of professional 
training needed to be a teacher . He says 
a . At least four years . 
b. At least five years . 
6. A teacher 1s friend is entering college anu i s interested in education. 
He tells him to 
a . Pursue a Li beral Arts program. 
b. Specialize in some field of education. 
24. A teacher i~ asked to state the most important factor in raising pro-
fessional standards. He says 
a . Additional training and preparation . 
b . Salaries more in line with othe r professions. 
33· A teacher ia asked his opinion on compulsory credit courses uithin a 
specified time . He says 
a . This practice is sound and promotes educational growth. 
b. Teachers should be all~red to take them voluntarily and in their 
O\-Jn time. 
34. A non-degree person is teaching in a certain teacher ' s school . He 
a. Permits her to activel y participate in all teaching activities . 
b. Limits her participation to certain areas . 
36. A teacher is offered an increase in pay or paid graduate courses at 
the university by his school system. He 
a . lakes the increase in pay. 
b. Takes the paid graduate courses at the university. 
37. A teacher is ordering literature for the teachers' room in his school . He 
a. Orders purely professi onal material . 
b . Orders a combination of professional and non-professional material . 
40 . A teacher has five dollars . His professional dues are payable and he 
wants to purchase a needed professional book. He 
a. Pays his organizational dues . 
b . Buys his professional book. 
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~he following significant preference differences were noted from ~able XVII: 
Sex 
Status 
Training 
Experience 
Age 
Preference was reversed on item 6 
Preference of choice was reversed on item l and 6 
On item 6 the Master's degree group chose the~ response 
while the others chose the ~ response. 
On item 33 the Non-degree group chose the l response while 
the others chose the ~ response . 
On items l and 6 the l-9 years group chose the ~ response 
while the others chose the l response. 
On items l and 6 the 20-35 years group chose the a response 
while the others chose the l response. 
~rom Table XVII the following significances in percentage difference of 
preference were notedt 
Sex Items 6 and 24 
Status Item 24 
Training Items 6 , 24, and 33 
Experience Item l , 6, 24, and 33 
Age Item 6; 24, and 33 
From the above it will .be noted that there tras a reversal of choice 
on t\10 i terns in the Status category. There was a reversal of choice on one 
item in the Sex category. The l-9 years experience group were opposite 
to the others in the Experience category on two items. The 20-35 years 
age group were opposite to the others in the Age category on two items 
also. The Master 1s degree group and the Non-degree group were opposite to 
the others in the Training category on one item each. Item 6 was most dis-
criminatory a s five categories showed a reversal of choice; item 1 evoked 
a reversal of choice in three catesories. Item 33 evoked a reversal of 
choice in only one category. 
6?. 
~he following situation questions are relative to Area G: 
7e A teacher 1s school system wants to establish a single salary schedule 
for all teaching personnel . He 
a . Agrees ,.,i th them. 
b. Disagrees with them, considering other factors . 
9. A teacher 1s school system contemplates additional r emuneration for 
the school specialists but only ttri th general teacher approval . He 
a. Approves of the additional pay for the specialists. 
b. Disapproves the additional pay for the specialists . 
24. A teacher is asked to state the most i m~ortant factor in raising pro-
fessional standards . He says 
a. Additional training and preparatione 
b. Salaries more in line with other professions . 
25. Federal aid to education means a substantial increase in salary to 
a teacher . lie 
a . Endorses and supports federal aid. 
b. Still objects to it on other grounds . 
29. A teacher 1 s community votes a 48 week teaching year \'Thile all other 
communities in the surrounding area do not . The teaching salary ,~ill 
remain U11.changed. He 
a. Agrees to teach the 48 week school year . 
b . Seeks employment in another system. 
36 . A teacher is offered an increase i.n pay or paid graduate cot r ses at the 
university by his school system. He 
a e Takes the increase in pay 
b. Takes the paid graduate courses at the university. 
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The ~allL..9f Item Responses By Category Groups Relative to the 
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The following significant preference differences were noted from Table XIX: 
Sex 
Training 
Preference of choice \•;as reversed on item 7. 
On item 7 the Beyond Master 1 s have chosen the :£. response 
while the others have chosen the ~ response. 
From Table XIX the following significances in percentage difference of 
preference were noted: 
Sex I tem 24 
Status It ems 7 and 24· 
70. 
Training 
Experience 
Age 
Items 7 and 24 
I tems 7, 24, and 25 
Items 24 and 25 
From t he above it \'lill be noted that there ~!ras a. reversal of choice 
on one item in the Sex category. The Beyond Master ' s group were opposite 
to the other groups in the Tr aini ng category on one item. I tem 7 was 
the only discriminatory item as t wo categories ehowed a reversal of choice . 
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The follo'l'ting situat ion questions are relative to Area H: 
16. Forgetting he has made a conference date with a parent, a teacher sched-
ules a meeting with a PTA discussion group at the same time . He 
a. Postpones the parent confer ence . 
b . Cancels his PTA discussion group meeting. 
18. A teacher's school association wishes to bring action that would result 
in the abolit i on of formal teachers' contracts. He 
a . Ac tively assists to bring this about . 
b . Refrains from any action that would help abolish contracts . 
' 22. A teacher 's school association wishes to bring action that would result 
in a lengthening of service time in order to secure tenure . He 
a . Goes along t-ri th and supports this proposal. 
b. Attempts to maintain the ' status quo 1 • 
23. A teacher is an avid PTA spokesman ~ The school committee refuses the 
use of the school to the PTA. He 
a. Supports the policy of the school comrrdt t ee. 
b . Aligns himself publicly with the PTA. 
28. A teacher is a sked to endorse an emryonic organization that is concerned 
with a partim.1lar phase of child \orelfare . The organization has been in-
vestigated and found worthy. He 
a. Lends his name and reputation to such an organization. 
b. Actively promotes t he interests of such an organization. 
32 .. A teacher is asked what should be done with a teacher •yho has seriously 
violated professional ethics . He says the teacher shoul d be taken care of 
a. By the teachers' or~anization. 
b. By the t eacher ' s administrative superiors. 
39 · A teacher is a member of one of two group! which is contending an issue 
that must oe resol ved by the public. He 
a . Actively helps to present his gToup 1s viewpoint to the public . 
b. Refrains from participating in any public action ~ 
40. A teacher has five dollars. His professional dues are payable and he 
wants to purchase to aneeded professional book . He 
a . Pays his org-anizational dues. 
b. Buys his professional book . 
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The foll owing signi ficant preference differences were noted from Table XXI : 
Sex 
Training 
Pr efer ence of choice \·:a s reversed on items 22 and 29 
On item 16 the Non-degree group chose the ~ response 
while the othe r s chose the ~ r~sponse . 
?4. 
Training (cont .) 
Experience 
Age 
On item 28 the Non-degree group chose the~ response 
"'hile the others chote the B. response. 
On item 22 the 10-20 years group chos the ~ response 
while the others chose the R response . 
On items 16 and 23 the Over 50 years group chose the b 
response while the others chose the a respons e . 
On item 28 the Over 50 years group chose the ~ response 
while the others chose the l response. 
From Table XXI the following significances in percentage difference of 
preference were noted: 
Sex Items 22, 28, and 39 
Status Items 22 and 39 
Training Items 16t 22, 23, 28, 32 and 39 
Experience Items 22 , 28, and 32 
Age Items 16, 22, 23, 28 ~ and 39 
From the above it will be noted that the Over 50 years age group 
were opposite to the others on three items. The Non-degree group were 
opposite to the other Training groups on two items. There were two re-
versals of choice in the Sex category. The 10-20 years experience g~oup 
was opposite to the others in the Experience category on one item. Items 
16 , 22, and 28 discriminated in two categories each while items 23 and 
39 evokeu a reversal of opinion in choice in only one catebory each. 
?5. 
The f ollowing situation ques t ions are r elative t o Area I : 
18. A teacher 1s s chool association wishes to bring action that t·!OUld. 
result in the abolition of formal teachers ' contracts. He 
a . Actively assists to bring t his about. 
b • .ttefrains from any a ction that t.,rould help to abolish contracts . 
22. A teacher 1s school association ..,Jishes to brine; act ion that · \·!OUl d re-
sult in a lengthening of service time in order to secure t enure . He 
a . Goes along 1'li t h and support their proposal. 
b. Attempts to maintain the ' status quo '. 
Jl. A teacher is asked for a sugg ~tion regarQing the reti rement system . 
a . Says retire ent should be kept o ~ the state l~vel ··:here it is at 
present. 
b . Says retirement .should be c ntr .lized. uniformly on a national 
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T)..:BLE XX III 
Signif~ces Derived From Table XXI~ 
Status 
I 
J ... 
<d 0 
Q) CD Ql r-1 
j rj ~0 ""' Ql 
Training 
I~ __ !_+-~ j I~ 
-I-t-em--~ - ---T·-+----+---""" 1 j 
I 
£_ ~:ll' B A A B 
J.L a . A A A A 
b . 
---+--
A A A 
B 
A lSL. a . I b . A A A A A A 
SB 'A 
The following significant preference differences were noteci from Table XXIII : 
Sex Preference of choice t·;as reversed on item 22. 
Experience On item 22 the lG-20 years group chose the !. r esponse ,.,rhile 
the others chose the ~response. 
The following significances in percentage difference of preference were 
noted from Table XXIII: 
Sex Item 22 
Status Item 22 
Training Item 22 and 31 
Experience Item 22 
Age Item 22 
From the above it can be noted that there was a reversal of choice 
77 . 
in the Sex category on one item. There was a reversal in the Training 
category as the Beyond Master ' s degree group were opposite to the other 
groups on one item. Item 7 was the only discriminatory item and showed a 
reversal of opinion in two categories. 
?8 . 
?9 . 
S~ary of Items Showin~ Significant Percenta~e Difference in Choice 
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TABLE XXV 
Summary of Items Showing 4_01ose Percentage i n Choice 
Sex Status Trainin,g Ex12,erience 
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TABLE :XXVI 
A Summar~ of Items Which Evoked Reversal of Choice Respon! 
.till.EA: A :B c .1) E F G H I 
Group : 
1 3.4.1? 
---r 
Sex 11 11 14, 39 3 6 7 22 ,39 22 
Status 1 13,27 1,6 
T.rainin~ 
:Bach 1 e degTee 27 
Non- degree 2 ,20,21, 26,33 2 8,14,16, 8,26 21 33 16,28 
21 
.l'faster 1 s degTee 11,20 11 8 8 13 6 
:Beyonci !vaster • s 7 
Experience 
1- 9 yee.rs 27 1,6 
--
10-20 years 15 ,26 11 1 26 
--
22 22 
Over 20 years 13 --
}.e;,e 
20-35 years 11 11 1 27 1,6 
--
36- .50 years 15 13 
Over 50 years 17,23,26 14,16 26 17 J_ -- 16,23, 281 --
l .. 
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CHA?TEE V 
'~he data. in the prece6.ing chapter suppor t the primary inten of 
this study \'rhich \.,.ae to obtain a limited , yet r epresentative, i nciex of 
the professional attitude s of teachers as revealed in specific situations 
which ar e relative to accepted standards of professionaliem. 
lt has been sho~m that there ie a significance in the response of 
the group e ib. the various categories . The Non"7d.egree t~ere opposite to 
t he other groupe in the Training category the greateet number of times-16 . 
I n the Sex category , r eversal of choi ce was demonstrated 13 times .. The 
Over 50 years a 6 e group \'lere opposite to the others in the Age category 
10 timee . r.rhe lG-20 year group in the Experience category \1ere opposite 
to the others 7 times as was the r~ ter 1s degree group in the Training 
category .. The 20-35 years group in the Age category ~ere o~posite to tbe 
other roup! on si occasions ' hile there \•rere five reversals of choice 
in the Status category. The l - 9 years group in the Experience category 
/ 
were opposite to the o ·her s on only three occasione. The 36-50 years 
group in the Age category were oppo ~ i te to the other groups on only two 
occasi o~s . The Bachelor ' s degree group i n the Training category a nd the 
Over 20 years group i n the Experience category showed t he least disagre 
ment of al l groups having been opposite to their respective group s o ~ only 
one occasion. 
I t uas furthe r demonstrated that the percentage compar isons of group 
responses on the various items ~~ere at great difference in many , many 
i nst ances » 
This study also demonstrated that there '"ere many situations '"here 
the opinions of the various groupe and categories stuqied were so close 
·e that the items could. be termed highly controversial. This sho·rs a lack 
of uniform opinion among teacher in regar d to certain situatione, and 
points up the need for such standardiza· ... ion. 
The data t abulated in the preceding chapter also help to point up 
one reason - t eachers ' atti tudes in professional situations - that impedes 
the improvement of teaching as a profession . 
The instrument for the collection of data was distri buted in one 
school system only and the situations were limited to forty for reasons 
alreauy explained. The population used was 133 elementary school teachers . 
This number was fotmd to be .,ufficient to make the necessary comparison 
of the ;;roupe ,.,ithin each category. 
Besides the above limitations, this study was limited i n t he number 
of exploratory areas .. The areas which the inetrument served could have been 
ex:panded in a ,nore comprehensive study~ Further . there was a limitation in 
the number of choice responses for each item& The teachers were forced 
to chooee between two alternatives . If more alternatives had been given , 
it is felt that the responses ould be much more indicative of the teachers ' 
profe sional attitude! . Another limitation of this stud ·Jas that it ,,.,as 
done in only one type of school system. 
The following are some implications derived fro m this study: 
1 . A striking divergence exists in the professional attitudes of teachers 
i n the element ary school. 
2 . There are divergencies created by the professional status of the 
teacher, that is , a teacher 1s personal and professional qualifications 
have influence on his attitudes towards the profession. 
J . There is a great need for a uniform set of professional standards 
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which 11ill be reflected in the attitudes of the teachers . 
4 . The professional attitudes of t eachers present a profe sion 1 prob-
lem v;hich must be resolved in order to fu.r ·~he r the profes i on. 
5· There are certain areas of professional ism where teacher attitudes 
are quite intensive and others \'There they are not . That i to say 
that certain areas of professionalism evoke more standard agreement 
in at titudes than do other! . 
As this study represented a limited survey in the area of the profe&-
sional atti tudes of ~eachers , it is re commended that add i tional st u die 
be made of this most i mportant top i c . 
1 . Studies could be made in each of the i!t:porta.nt areas of profesSional-
ism. This study should be intensive and thorou5h, embracing adequate 
population and school systems . 
2 . Studies could be made of the effect whi ch teachers ' professional 
attitudes have on their teaching , professional relationsh ·p , and 
leadership .. 
) . Studies could be conducted to relate teachere 1 professional attitude~ 
with their professi onal status and prestige a 
4. A s tudy could be conducted to demonstr a te that teachers 1 attitudeo 
are very i mportant in the promotion of teaching as a profession. 
5· A study could be made of t eachers 1 attitudee which relate t o the 
formulation of a set of professional standards . 
As ~tated previously , the professional a ttitudes of t eachers are very 
i mportant in determining l!!tatus and pre..:tige8 The future of teaching 
a~ a profession \\>'ill depend a great deal on these attitudes. The unifor 
ity of teacher attitudes will increase and enhance the stat ure of teaching 
a a truly ~Teat profeseion. 
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APPENDIX A - THE i.(.UEST IONNAIRE 
Dear Teacher, 
In an attempt to find out what a representative group of elemen-
tary teachers thinks a teacher might do in a series of not unusual 
$ituations, we hope you will take a few minutes to check either an-
swer a or answer b under each of the 40 situations in the attached 
What Will He Do? 
Either answer a or b could be considered a right answer in each 
situation. You may feel that you would want to check one or the other 
with reservations. We hope you will accept the arbitrary situation, 
and check one or the other, as is. Perhaps this first study and pos-
sible subsequent ones will help determine the varying professional 
attitudes of teachers towards situations which are faced by many in 
our profession. Your response is earnestly solicited • . 
Re plies are anonymous. Even the name of the school system will 
not be used. Put your completed checklist in the envelope, seal, 
and hand it to your principal. This study is being done under the 
direction of Dr. W. Linwo od Chase. Thank you for your cooperation. 
Edward s. Mac Neil 
Seminar in Elementary School Administration 
Boston University School of Education 
Please fill in the follo wing information: 
CHECK: 
Male Fema"'"l_e __ _ 
FILL IN: 
Age 
Married 
----Single 
Bachelor's degree 
Master's degree 
Work beyond Master's 
Most experience in what grade 
Number of years in teaching 
Wha-f 'WIII : -·ue ·-Do? 
~irections: Place a check before the letter preced ing you r choice of 
.. what y ou think t h e teacher will do in the following instances. 
For purposes of this que s tionnaire, he will do eithe r a or B. 
1. A teacher's evening professional course and a PTA meeting conflict.He 
a. Attends the PTA me e ting . 
b. At t ends the evening professional course~ 
2. Mro Blank is asked to help in an extra-curricular activity in which 
he has n o experience. He knows a teacher who has had this experience 
and who helps in an activity that Mr. Blank could easily handle. He 
a. Willingly accepts the I'esponsibi:;Lity of the initial request. 
b. Tries to exchange activities with the othe r teacher. 
3. A teache r is being paid to endorse teaching materials. He 
a. Accepts the money and ke e ps it for his pe rsonal use. 
b. Uses the money t o purcha se educational materials for his class. 
4. A teache r is asked to describe teach ing in one word, He says it is 
a 1 An art. b. A science. 
5. A teacher is asked to state the m1n1.mum number o f' years of professional 
training needed to be a teacher. He s ays 
a. At least four years, 
b. At least five years. 
6. A teacher's friend is entering colle ge and is interested in education. 
He tells him to 
a. Pursue a Liberal Arts program. 
b. Specialize in some field of education. 
7. A teacher's school system wants to establish a single salary schedule 
for all teaching personnel~ He 
a. Agrees with them. 
b. Disagrees with them, considering other factors. 
8. A teacher has an outside job selling encyclopedias. He 
a. Sells them to anyone interested in buying. 
b. Restricts his selling to areas outside the teaching community. 
9. A teacher 's school system contempJates additional remuneration for the 
school specialists but only with general teacher approval. He 
a. Approves of additional pay for the specialists. 
b. Disapproves the additional pay for the specialists. 
10. In the favorite spheres of a teacher's activities he 
a. Makes a collection of actual useful mat e rials. -
b. Makes a col~ction of re f erence cards telling him where to 
get materials as n e eded • 
• A teacher's colleague has been severely criticized unjustly by another 
teacher. He 
a. Brings the matter to the attention of the proper officials. 
b. Reprimands the off ending teacher personally for misconduct. 
A teacher has made extensive plans for summer travel but was sub-
sequently notified that his presence was requested at a workshop. He 
a. Attends the workshop. 
b. Carries through on his summer travel plans. 
13.. A teacher is asked to submit recommendations for a revised report 
card. He is positive that his suggestions won't be considered. He 
a. Submits detailed, specific suggestions • . 
b. Submits general recommendations. 
14. A parent charges a teacher bef~e others of incompetency in the class-
room. The charges are unfounded and untrue. He 
a. Defends himself in front of them with indication and evidences · 
of his competency. 
b. Ignores the accusation and the accuser • . 
15. A teacher has been refused in a very important matter by his principal. He 
a. Accepts his decision. 
- b. Takes his problem directly to the superintendent. 
16. Forgetting he has made a conference date with a parent, a teacher 
schedules a meeting with a PTA discussion group at the same time. He 
a. Postpones the parent conference. 
b. Cancels his PTA discussion group meeting. 
17. A teacher who feels perfectly qualified and competent is told by his 
school system to obtain anadditional year of professional training.He 
a. Obtains the additional year's training. 
b. Considers another course of action, such as resigning, etc. 
18. A teacher's school association wishes to bring action that would result 
in the abolition of formal teachers' contracts. He 
a. Actively assists to bring this about. 
b. Refrains from any action that would help abolish contracts. 
19. A teacher is teaching certain facts which he knows are authoritatively 
true but his superiors do not want these facts presented in the same 
manner. He 
a. Acquiesces in their demands. 
b. Continues to teach the facts as he has been. 
20. A teacher has a superior who arbitrarily opposes the majority will 
of the teachers at every turn. He 
a. Joins other teachers in subverting his authority. 
bo Assumes a neutral position. 
21. A teacher has, on numerous occasions, requested the parents of one 
of -his pupils to a conference but they have not come. He 
a. Takes it upon himself to visit the home. 
b. Turns the matter over to his superiors. 
22. A teacher's school association wishes to bring action that would 
result in ·a lengthening of service time in order to secure tenure. He 
a. Goes along with and supports their proposal. 
b. Attempts to maintain the 'status quo'. 
23. A teacher is anavid PTA spokesman. The school committee refUses the 
use of the school to the PTA. He 
a. Supports the policy of the school committee. 
b. Aligns himself publicly with the PTA. 
.:2.• 
A teacher is asked to state the niost important factor in raising 
profeasional standards. He says . · 
a.Additional training and preparation. · · 
b., Sa1aries more in line with other professions. 
25. Federal aid to education means a substantial increase in salary to 
a teacher. He 
· a. Endorses and supports federal aid" 
b. Still object~ to it on other .grounds. 
26. Homogeneous gro'\lping is practiced in a teacher's school. He 
a. Expresses his desire for a slow or fast group. 
b. Le9::ves it po the discretion of his superiors to assignhim. 
27. A teacher is asked what he considers most important in rating teachers. 
he say s 
a" The overall reSl 1 ts achieved with the group. 
be The methods involved in teaching the group. 
28. A teache r is asked to endorse an embryonic organization that is con -
cerned with a particular phase of child welfare. The organization has 
been investigated and found worthy. He 
a§ Lends his name and reputation to such an organization~ 
b., Actively promotes the interests of such an organization • . 
29. A teacher's community votes a 48 week teaching year while . all other 
communities in the surrounding area do not. The teaching salary will 
remain unchanged. He 
a. Agrees to teach the 48 week school year. 
b o Se eks employment in another system. 
30, A teacher is carrying more teacher load that others in his school. 
He resents this ? He 
a~ Carries on with his extra burdens. 
b, Tries to get the teacher load more equitably distributed. 
31. A teacher is asked·· for a suggestion regarding the retirement · system • 
He says retirement should be 
a. K~pt on the state level where it is at present. 
b. centralized uniformly on a national scale. 
32 , A teacher;Hsked what .should be done with a teacher who has seriously 
violated professional ethics. He says the teacher should be taken care of 
a. By the teacher's organization. 
b. By the teacher's administrative superiors. 
33. A teacher is asked his opinion on compulsory credit co~ses within 
a ~pe cified time. H~ says 
a. This practice is sound and promat es educational growth. 
b • Teachers should be allowed to take them voluntarily ·. and in 
their own timeo 
A non-degree person is teaching in a certain teacher's sch6ol. He 
a. Permits her to actively participate in all teaching activities. 
b. Limits her participation to certain areas. 
4 . 
• A tea.cher requests the h-elp of a spechlist concerning a problem n~eding 
prompt' attention. Nothing impedes the redition of his help .-but the 
· request is ignore9.. He . . . · . . ·· . · 
a. Makes an additional request for his assistarica. 
b. ·Goes to the proper authority and demands his assistance. 
36. A teacher is offered an increase in pay or paid graduate ·courses at 
the university .by his school system. He 
a. Takes the increase in pay. 
b. Takes the paid graduate courses at the university. 
37. A teacher is ordering literature for the teachers' room in his school. 
He orders 
a. Purely professional material. 
b. A combination of professional and non-professional material. 
38. A teacher who is a school specialist wants to specialize privately 
in after school .hours. He 
a~ Seeks the approval of his superiors. 
b. Proceeds without their approval or disapproval. 
:· 39. A teacher is a member of one of t wo groups which is contending an 
issue that must be resolved by the public. He 
a. Actively helps to present his group's viewpoint to the public. 
b. Refrains from participating in any public action • 
. 40. A teacher has five dollars. His professional due.s are payable and 
he . \-vants to purchase a needed professiotlE;l book. He 
ao Pays his organizational dues. 
b. Buys his professional book. 
